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In most ELT classes, the importance of grammar, how it should be taught or how 
much it should be integrated into language teaching are still matters of discussion. 
Considering this fact, learning teachers’ attitudes towards teaching grammar is 
significantly valuable for researchers. This study thus aimed to design a scale that 
identifies teachers’ attitudes towards the role of grammar in the process of teaching 
English, to pilot it, and to find out the psychometric qualities like reliability and 
validity of the scale designed. The scale was developed in two phases; it was first 
aimed to explore the factor structure of the scale, then to confirm the structure 
gained from the exploration of the items. The study was carried out in 2015 and 
247 volunteer language teachers from 3 state universities in Eski^ehir and Kiitahya 
were included. The results of exploratory and confirmatory factor analyses 
revealed that the scale developed in this study was a considerably valid and 
reliable data collection tool including three factors. Finally, the analyses indicated 
that gender and graduate faculties did not create significant differences whereas 
age and the degrees obtained by the teachers created a considerable difference on 
language teachers’ attitudes towards grammar teaching (p<.05). 

Keywords: grammar, teacher attitude, scale development, exploratory factor analysis, 
confirmatory factor analysis 

INTRODUCTION 

The debate on the prime role of grammar knowledge in language learning and its 
reflections on the educational outcomes has been a matter of research for some time. In 
countries like Turkey where grammar translation method in teaching has been the most 
popular medium of language education, the ways how to teach grammar and the ideas on 
how to make it more meaningful and fruitful have become a significant concern. To 
illustrate, while teaching grammar, some instructors prefer to use their native tongues 
rather than English to make the instructions clearer and more understandable for the 
learners. In addition, some others prefer immediate grammar error correction in 
language classes to underline the importance of accurate language use. However, in the 
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same language teaching contexts minority of teachers still believe that grammar is an 
integral part of speaking, reading and writing, and should only be given in reading texts, 
communicative dialogues, sample essays and listening practices. All those different 
teaching perspectives derive us to the point that if the attitudes of teachers are studied, it 
will be easier and more rationalistic to see the role of grammar in language teachers’ 
minds. 

Literature review / Theoretical background 

In most language classes, the necessity of grammar teaching and the ways to integrate it 
into foreign language learning is a crucial matter that many researchers have studied 
(Doughty & Williams, 1998; Ellis, 2006; Thornbury, 1997). Those researchers in the 
field consider grammar teaching vital and its importance was accepted as an 
indispensable component of language teaching. Ellis (2006) for example claims that 
implicit instruction and traditional forms of grammar teaching will enable the learners 
gain some automatic self-check systems that will help them create accurate grammar 
forms. Thus it is believed that learners should in a way see, acquire and use various 
forms of target language in order to make them a part of their interlanguage to be used 
whenever needed. Similarly, Lightbown (1991) called grammar instructions as a ‘hook’ 
for learners by which they could form a basis to build up their proficiency in producing 
utterances in English. Ur (1996) also noted that the learners could later use the implicitly 
taught grammatical forms unconsciously in oral and written contexts if they are provided 
with correct grammatical forms with numerous examples and certainly enough chance to 
practice. 

However rather than the existence of grammar teaching in language classes, the ways on 
how to teach grammar has been the real matter of discussions up to now since the basic 
role of grammar in teaching a foreign language has been a controversial issue over the 
years. Grammar teaching and grammatical accuracy have been considered as the basic 
elements to help learners communicate in the target language. However, with the 
introduction of Communicative Approach in the 1970s, the way how teachers see 
grammar in language learning changed and the language programs had to revise their 
syllabi considering the merits of communicative practices (Loewen et al, 2009). More 
contextual and interactive books and techniques appeared to let the practitioners teach 
grammar meaningfully. Similarly, in the following years Krashen (1982) asserted that 
grammar is a phenomenon that can be gained naturally with meaningful instructions and 
claimed that language classes where simply grammar rules are taught are nothing more 
than a waste of time. Many others supported this claim, whereas criticized as well. For 
instance, Al-Mekhlafi, and Nagaratnam (2011) claim that grammar teaching is not 
simply a way to transfer some rules to student but a way to let them understand how the 
language is formed by themselves. Nonetheless, instructional grammar, which was not 
supported by realia and contextual language, did not make much difference on students’ 
language development (Hedge, 2000). Contextual and meaningful language teaching 
made a great impact on language teachers and with this new trend, it was planned to 
achieve that learners should have a chance to use language they learnt in a real context 
with native speakers (Borg, 2003;Canale & Swain, 1980) but it was nothing more than a 
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utopia for the learners in Turkey. Therefore, language teachers have to design or edit 
various forms of teaching grammar through games, videos, pictures, etc. in order to 
make grammar teaching a part of meaningful learning. 

In an attitude study done by Uysal & Yavuz (2015) it was found that novice teachers 
show an affirmative attitude towards grammar teaching although they strongly believe 
that it should not be taught directly or overtly. Attitudes of the participants differ 
depending on the age and purpose of the learners. It was also seen that there is a gap 
between the practice and theory the reason of which may be the testing policy in Turkish 
educational system. Azad (2013) also stated similar facts and underlined the finding that 
grammar should not be taught directly and beliefs of grammar teachers should differ 
considering their backgrounds and teaching expertise. 

Thu (2009) stated that grammar is believed to be best taught explicitly, inductively or 
deductively, but not implicitly. In that study it was found that participant teachers tend 
to value error correction, and they seem to believe that grammar errors should be 
corrected even when they do not interfere with comprehensibility. It was also found that 
the teachers generally believe in the negative influence of first language (LI) on second 
language (L2), but they do not tend to believe in the positive influence of LI on L2. 
Finally, the teachers believe that their previous training and the materials they use 
greatly improved their confidence and skills in teaching grammar. Furthermore in her 
study, Zaal (2013) stated that the participants mostly rely on teaching grammar from the 
textbooks given to them and keep track with the syllabus they were given. In her study it 
was also stated that language teachers mostly do not follow the recent trends in language 
teaching and mostly willing to keep up with the course schedule. Considering those 
findings, 3 important factors in grammar teaching worth studying. The role of 
methodology (how much grammar, implicit or explicit grammar teaching and the use of 
native or target language in grammar lessons), error correction techniques & frequency 
of correction and finally the materials ought to be used in grammar classes tend to be the 
main factors of a survey to be used in order to gather the attitudes of language teachers 
towards teaching grammar. 

Research questions 

The aim of this study was twofold. Firstly, it was aimed to develop an authentic scale to 
investigate the teachers’ attitudes towards grammar teaching. This newly designed scale 
is hoped to contribute to other belief studies in ELT since in different educational 
contexts different tools to measure attitudes are needed. Secondly, those participants” 
attitudes towards grammar teaching were examined based on several independent 
variables. The research questions of the study were listed as: 

1. What are the exploratory factor analysis results of Teachers’ English Grammar 
Attitude Scale (TEGAS)? 

2. What are the confirmatory factor analysis results of Teachers’ English Grammar 
Attitude Scale (TEGAS)? 

3. What are the reliability test results of Teachers’ English Grammar Attitude Scale 
(TEGAS)? 
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4. Is there a significant difference in teachers’ attitudes towards teaching grammar 
according to their gender, age, graduate faculties and degrees obtained? 

METHOD 

To collect teachers’ attitudes on teaching grammar, the purpose of this study was to 
create an authentique scale to gather data on teachers’ beliefs on grammar teaching, to 
identify their personal attitudes and to test if these attitudes towards grammar teaching 
differ considering a number of independent variables such as gender, age, experience, 
graduate faculties and academic degrees of the participants. 

Participants 

This scale was developed with the contribution of 247 voluntary participants working in 
the language schools of three state universities in Eski^ehir and Kutahya, cities of 
Turkey. The participants who were aged between 22-51 were all English language 
instructors and 63% of them were females while 37% were males. The participants were 
mostly ELT graduates (76%), however there were also graduates from English 
Literature and Translation and Interpretation Studies. The sampling technique used in 
the study was stratified sampling technique as the participants’ years of teaching English 
and their educational levels varied. 57% of the participants had a teaching experience 
between 1-10 years, 32% of the participants had a teaching experience between 11-20 
years and 11% of the participants had a teaching experience more than 21 years. 51% 
of those participants held a BA, 40% held an MA and the rest 9% had PHD when this 
study was carried out. To verify the data obtained from participants the group of 
teachers was divided in two, the former group to be used in the exploration of the 
psychometric properties of the scale items in terms of the construct’s validity and 
reliability, and the latter to check if the factor structure gained from the scale would be 
confirmed. 

Group I: The first group was formed so as to find out the scale’s psychometric 
properties and the focus was on its construct validity and reliability (internal validity, 
Cronbach Alpha coefficient). The participants of this group were the teachers of 
language schools of Anadolu University in Eski§ehir, Dumlupinar University in Kutahya 
and Eski^ehir Osmangazi University and the data collection period was the spring term 
of 2014-2015 educational year. The pilot study of the scale development process was 
conducted in June 2015. The data were collected from 119 teachers from these schools. 

Group II: The second group was formed both to check if the factor structure determined 
in the data of the first group was confirmed, and to examine teachers’ attitudes towards 
grammar teaching, based on a number of independent variables such as gender, age, 
graduate faculties and degrees obtained. Second group’s participants were another group 
of teachers working at the language schools of Anadolu, Dumlupinar Eski$ehir 
Osmangazi Universities, The participants were all chosen among the ones who did not 
participated to the first EFA phase of the study. The data were collected from 128 
teachers in October, 2015. The participation of one teacher from Anadolu, University 
and 3 from Dumlupinar and Osmangazi Universities were not accepted since some 
relevant personal information parts of those teachers in the forms were missing. In sum 
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including all the participants of both groups, out of 251 teachers who were willing to 
contribute to the study, 247 were included. 

Instruments 

Depending on the number of included items, the target participants, required time and 
sociological variables, the steps of developing a scale would vary. In some studies, only 
the confirmation of some experts in the field was considered satisfactory while a great 
many steps were required in the creation of a new scale in some others. Though there is 
not a clear agreement on its process, researchers considered that a reliable scale should 
be developed in a number of steps (Cohen & Swerdlik, 2013; Crocker & Algina, 1986; 
DeVellis, 2014; §eker & Gengdogan, 2014). The 8 steps listed below were followed to 
develop a five point Likert Scale named as Teachers’ English Grammar Attitude Scale 
(TEGAS): 

(1) Objective, participant groups and the time needed were defined. 

(2) The focus and content of the scale were described. 

(3) A bunch of items were written based on the scope and content of the scale. 

(4) The items were checked and corrections and exclusions were made. 

(5) Data collection and analysis methods were identified. 

(6) The scale was piloted in the scale development group (1 st Group) 

(7) The factor structure was tested in the scale confirmation group (2 nd Group) 

(8) Comparing the findings and analyzing the data on the results 

Data collection procedures 

In the initial phase, the aim and the content of the study were explained to the contact 
people working in those schools to invite their colleagues to contribute to the study. 
Then, the number of teachers working in the 3 language schools were taken and it was 
assumed that a total of 230-240 participants could be well enough to develop the scale 
(247 participants’ responses were used). The time that would be spent for the whole 
study was planned to be around 10 months. Since the focus of the study was to collect 
teachers’ attitudes towards grammar teaching, a thorough literate review was made to 
identify the rationale behind teaching grammar, the way the teachers consider grammar 
teaching and the findings of the previous studies on how their attitudes vary towards 
grammar teaching. After the review, 32 items were written on grammar teaching 
including some preferences of Turkish teacher like using LI in teaching grammar rules, 
making translations while exemplifying or comparing the grammars of LI and L2 for 
awareness raising. 3 experts including a professor and two associate professors working 
in ELT checked the items and they agreed that 12 of them should be excluded since they 
were overlapping with other items or questioning the teaching of other skills like 
vocabulary or reading. In the next step data from Group 1 were collected and analyzed. 
3 months later, to check and confirm the factor structure determined in the data of the 
first group, data from Group 2 were collected and analyzed. 

Data analysis 

For the statistical analysis of the data IBM-SPSS 21 and IBM-AMOS programs were 
used respectively, also Kaiser-Meyer-Olkin (KMO) and Bartlett Sphericity tests to 
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assess the appropriateness of using factor analysis on the collected data, varimax 
rotation, anti-image correlation, Cronbach Alpha coefficient, and confirmatory factor 
analysis in order to find out the validity and reliability of TEGAS were used. In the 
following step, in order to define whether the attitudes of teachers towards teaching 
grammar differ according to a number of variables like gender, age, graduate faculties 
and degrees obtained, a number of statistical comparisons were intended to be made by 
using t-test and ANOVA. Before the above mentioned tests were done Kolmogorov- 
Simirnov and Shapiro-Wilk tests were made to test the normality of the data, however, it 
was noticed that the scores in each factor gathered from the 3 language schools did not 
show a statistically normal distribution (p<.05). That is why, rather than using t-test and 
ANOVA, which were parametric tests, nonparametric tests such as Mann Whitney U 
and Kruskal Wallis were preferred since a number of researchers recommended doing 
so (Buyiikoztiirk, 2013; Dogan & Dogan, 2014; Green & Salkind, 2008; Ozdamar, 
2013; Siegel, 1977). 

FINDINGS 

Construct Validity (Exploratory Factor Analysis) 

In the process of scale development the first step was to check the availability of the 
data to do factor analysis. Thus the data collected from Group 1 were analyzed to find 
out whether they are suitable for factor analysis or not (Biiyukoztiirk, 2013; Dogan & 
Dogan, 2014; Ozdamar, 2013). Principal component analysis method was preferred to 
determine the construct validity of TEGAS. To do so, KMO (Kaiser-Meyer-Olkin) Test 
and Bartlett Sphericity Tests were conducted in principal component analysis in order to 
identify whether the data were appropriate for factor analysis. In addition to these 
statistical features varimax rotation method was also used to take a better view of factors 
in the statistical analysis. KMO value calculated was 0.879. A value of KMO more than 
0.50 shows that the data of the study are appropriate for the implementation of factor 

analysis. As for the Bartlett Test, the result was [ % = 1855.881; df= 118, p<0.01]. The 
test’s significance was found less than 0.05 and it shows that factor analysis can be 
conducted. The factor analysis results gained with principal component analysis method 
showed that items 2, 13, 14 and 17 demonstrated lower factor loads than the critical 
value (0.300) in terms of total item correlation. Moreover, items 3 and 4 made up of 
another factor together. The accepted structure for factor combination in the literature 
expects that each factor consist of three or more items in order to contribute to the 
phenomenon that could be explained by the scale, and they are supposed to have high 
factor loads (Ozdamar, 2013). Including the items 2, 3, 4, 13, 14, 17; totally six items 
were taken out of the scale. In Table 1, it can be seen that the calculated factor loads of 
the remaining 14 items range from 0.308 and 0.807 and their item total correlations 
differ between 0.309 and 0.629. The variance of the two factors appeared as a result of 
varimax rotation method explains the attitudes of learners towards English grammar up 
to 57.266%. Item factor loads and total correlations are given in Table 1. 
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Table 1 

Initial Factor Load Loads and Item Total Correlation Results 


Item 

No 

Initial Factor 
Load Value 

Item Total 
Correlation 

Item 

No 

Initial Factor 
Load Value 

Item Total 
Correlation 

it 

0.761 

0.319 

in 

0.487 

0.377 

15 

0.649 

0.629 

112 

0.411 

0.465 

16 

0.807 

0.388 

115 

0.560 

0.613 

17 

0.595 

0.336 

116 

0.592 

0.309 

18 

0.324 

0.354 

118 

0.717 

0.340 

19 

0.603 

0.500 

119 

0.470 

0.371 

110 

0.527 

0.378 

120 

0.514 

0.468 


Variance three factors explain = 57.266 % 
Cronbach Alpha = 0.896 


To sum up, the results of exploratory factor analysis in terms of the initial factor loads 
and item total correlation statistics, initial factor loads of the remaining items calculated 
in the scale were more than 0.308 and item total correlation values were more than 
0.309. Finally, the total variance that could be explained with this factor structure is 
57% and as Biiyukoztiirk (2013) stated, all these values could be well accepted for the 
scale development studies in social sciences. In the next step, anti- image values of the 
items were calculated. Table 2 reveals the anti-image values of TEGAS items. 

Table 2 


Anti-image Correlation Values of Items 


Item No 

Anti-image 

Item No 

Anti-image Correlation 

11 

0.951 

Ill 

0.825 

15 

0.809 

112 

0.762 

16 

0.791 

115 

0.838 

17 

0.906 

116 

0.914 

18 

0.918 

118 

0.931 

19 

0.836 

119 

0.906 

110 

0.873 

120 

0.887 


It can be concluded from the analysis that anti-image correlation values of TEGAS items 
vary between 0.791 and 0.951. Of the items included in the scale, none had a value less 
than 0.50 and this result proves the fact that factor load values of the included items 
contribute significantly to the factor structure of the scale. 

To be able to find out the possible subcategories and which items in the scale formed up 
those subcategories, varimax rotation method was applied in the exploratory factor 
analysis because as it is stated in the literature varimax rotation could enable the 
researchers to simplify the expression of a particular structure in terms of a number of 
major factors including items (Biiyiikoztiirk, 2013; Ozdamar, 2013). As a result of this 
method, three factors were identified in the scale TEGAS. In addition, varimax rotation 
in Table 3 clearly identifies that TEGAS has 3 factors. 
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Table 3 

TEGAS Factors After Varimax Rotation With Items 
Factors 

1 2 3 

118 ,828 

120 ,697 

116 ,696 

119 ,674 

110 ,587 

112 ,583 

115 ,555 


16 

,845 


17 

,749 


15 

,661 


18 

,505 


11 


,867 

Ill 


,697 

19 


,673 


After the rotation it was seen that, 

• items 10,12,15,16,18,19 and 20 created the first subcategory (Factor 1). When 
the content of these items in this factor were checked, it was understood that these items 
were related with the ways of teaching grammar, the difficulties faced both by the 
learners and the teachers and the language choice while teaching grammar. Therefore, 
this factor was called as “Teachers’ Attitudes Towards the Methodology of Grammar 
Teaching” (Grammar Methodology- GM) and the items in this factor were renumbered 
as 3,4,5,6,9,10 and 13. 

• items 5,6,7 and 8 created the second subcategory (Factor 2). When the content 
of these items in this factor were checked, it was understood that these items were 
related with the types and contents of the materials that could be used while teaching 
grammar. Therefore, this factor was called as “Language Materials That Could Be Used 
While Teaching Grammar” (Materials In Grammar Teaching- MGT) and the items in 
this factor were renumbered as 2,7,8 and 12. 

• items 1,9,11 created the third subcategory (Factor 3). When the content of these 
items in this factor were checked, it was understood that these items were related with 
teachers’ attitudes towards error correction and its impacts while teaching grammar. 
Therefore, this factor was called as “Error Correction in Grammar Teaching” (Grammar 
Error Correction- GEC) and the items in this factor were renumbered as 1, 11, 14. 

Confirmatory Factor Analysis 

In the last step of the development of TEGAS, in order to approve the factor structure of 
the scale gained from exploratory factor analysis, a final confirmatory factor analysis 
was made. The model of the scale after this analysis can be seen in Figure 1. 
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Figure 1 

Confirmatory Factor Analysis Model of TEGAS (With Standardized Values) 

(Figure 1 Abbreviations: GM: Grammar Methodology, MGT: Materials in Grammar 
Teaching, GEC: Grammar Error Correction) 

Confirmatory factor analysis (CFA) results indicate the structure of TEGAS with the 
number of factors and the correspondent items was confirmed. From the analyses it was 

also calculated that Chi-square and degree of freedom values were x =238.070, 

2 

(df=127, p<.01) and finally ' /df=2.38 ratio was found. According to the related 

literature when the ratio gained from the selected structure is lower than the value of 3, 
this would mean a perfect match (Browne & Cudeck, 1993; (jokluk. Gikjlii & 
Buyiikoztiirk, 2008; Joreskog & Sorbom, 1993; Kline, 2005; Vieira, 2011). Thus, it can 
be concluded for TEGAS that the match between the data set and the model found after 
CFA is perfect. 

One of the mostly used criterion in checking the goodness of fit of a CFA analysis is to 
consider RMSEA (root mean square error of approximation) values. It is advised that in 
CFA gaining a 0.05 or a lower value of RMSEA could be indicator of the perfect match 
between the data set and the acquired model but it must be also noted that this value 
could also be acceptable up to the value of 0.08 (Hu & Bentler, 1999; Marsh, Balia & 
Hau, 1996; §im§ek, 2007; Siimer, 2000). The acquired RMSEA value in CFA of 
TEGAS was 0.064, which was considered as acceptable. 

Other important criteria in checking the goodness of fit of a CFA analysis is to consider 
the AGFI (Adjusted Goodness of Fit Index) and RMR (Root mean square residual) 
values. According to the experts an AGFI index higher than 0.80 and a RMR value less 
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than 0.10 could be acceptable to confirm the match between data set and the acquired 
model (Anderson & Gerbing, 1984; Glaser, 2002; Marsh, Balia & Hau, 1996; Hu & 
Bentler, 1999). The CFA analyses of TEGAS revealed that AGFI=0.898 and 
RMR=0.067. When the critic limits for these values are considered, it could be stated 
that the match between the model and the data set is a good match and could be 
acceptable in terms of its results. 

The final criterion in checking the goodness of fit of a CFA analysis is to consider CFI 
(Comparative Fit Index) index. It is commonly recommended that an index value of CFI 
0.95 or higher in CFA could be considered as a “perfect match" between the data set 
and the model (Anderson & Gerbing, 1984; Bentler, 1990; Hu & Bentler, 1999; Siimer, 
2000; §im§ek, 2007). Accordingly the statistical analysis in this study showed that the 
CFI value was 0.943. Finally, when the acquired CFI value is checked it may be inferred 
that the match between the data set and the model for TEGAS was quite acceptable. The 
summary of goodness of fit values for TEGAS gained in CFA were given in Table 4. 


Table 4 

Goodness of Fit Values Gained in CFA 


T 

D f 

r/D f 

RMSEA 

AGFI 

RMR 

CFI 

238.070 

127 

2.38 

0.064 

0.898 

0.067 

0.943 


The main objective in implementing CFA is to identify the level of match between a 
predetermined model and the actual data set (Hu & Bentler, 1999; Siimbiiloglu & 
Akdag, 2009). Thus, it can be summarized that considering the values the goodness of 
fit indices revealed in CFA, it might be concluded that the 3-factor structure of TEGAS 
was confirmed statistically. 

Reliability (Cronbach Alpha) Test of the Scale 

The results of EFA revealed that that there we 3 factors in TEGAS contributing to the 
attitudes of teachers of English while teaching grammar and totally 14 items were 
present under those factors. The reliability vales of these 14 items grouped in factors 
named as GM (Grammar Methodology), MGT (Materials in Grammar Teaching) and 
GEC (Grammar Error Correction) were presented in Table 5. 


Table 5 

Reliability Test of 3-Factor TEGAS 


Items 

Cronbach Alpha 

GM (Grammar Methodology) 

0.787 

MGT (Materials in Grammar Teaching) 

0.711 

GEC (Grammar Error Correction) 

0.706 


In the literature, it is advised that a reliability level of 0.70 or above would signal high 
reliability (Ozdamar, 2013; Siimbiiloglu & Akdag, 2009). Thus, all 3 factors of TEGAS 
could be considered highly reliable in terms of collecting data to study the attitudes of 
teachers in teaching grammar. 
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Teachers’ Attitudes Towards Grammar Teaching According to Different Independent 
Variables 

In this part of the study, the data gathered from the second group of participants in the 
final form of TEGAS (after all necessary modifications were made) were statistically 
analyzed to find out teachers’ attitudes towards teaching grammar considering a number 
of variables including gender, age, graduate faculties and degrees obtained. 

Attitudes towards teaching grammar according to gender 

Gender was considered as the first possible independent variable that could affect 
teachers’ attitudes towards teaching English grammar. To do this, Mann Whitney U Test 
was done to see if there was a significant difference among the responses of teachers’. 
The results of the test were presented in Table 6. 

Table 6 

Effect of Gender on Teachers’ Attitudes Towards Grammar Teaching _ 


Factors 

Gender 

N 

Rank Mean 

Rank Sum 

U 

P 

GM 

Female 

87 

82,68 

7193.00 

2414.000 

0.311 

Male 

41 

38.34 

1572.00 


MGT 

Female 

87 

80.73 

7023.00 

2228.000 

0.194 

Male 

41 

37.65 

1543.00 


GEC 

Female 

87 

81.02 

7048.00 

2235.000 

0.107 

Male 

41 

39.24 

1609.00 



Abbreviations: GM: Grammar Methodology, MGT: Materials in Grammar Teaching, 
GEC: Grammar Error Correction 


From the results given in Table 6 it can be concluded that that gender does not play an 
important role on the attitudes of teachers towards grammar teaching and therefore does 
not create a significant difference in their attitudes (p<.05). 

Attitudes towards teaching grammar according to age 

The second independent variable that might affect the teachers’ attitudes towards 
teaching grammar was defined as age. The effect of age was examined by using Kruskal 
Wallis Test since there were more than two sub-categories. The results of the analysis 
were presented in Table 7. 


Table 7 

Effect of Age on Teachers’ Attitudes Towards Grammar Teaching 


Factors 

Age 

N 

Rank Mean 

x- 

P 

Significant 


1. 22-29 

62 

59.67 



1-2 

GM 

2. 30-37 

41 

39.98 

11.451 

0.001 

1-3 


3. 38 + 

25 

30.21 



2-3 


1. 22-29 

62 

61.13 




MGT 

2. 30-37 

41 

38.02 

8.312 

0.039 

1-3 


3. 38 + 

25 

29.40 





1. 22-29 

62 

60.78 



1-2 

GEC 

2. 30-37 

41 

37.76 

8.633 

0.034 

1-3 


3. 38 + 

25 

27.07 
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Abbreviations: GM: Grammar Methodology, MGT: Materials in Grammar Teaching, 
GEC: Grammar Error Correction) 

The findings reveal that age creates a significant difference in the attitudes of teachers’ 
towards teaching grammar. To identify the difference among sub-groups Dunn Test, a 
non-parametric multiple comparison test (post hoc), was made to reveal in which groups 
a significant difference in the attitudes occurred (Dogan & Dogan, 2014; §im§ek, 2007). 
When each factor is examined individually, it can be seen that in terms of the 
methodology of teaching grammar (GM) teachers’ attitudes differ within all age groups 
(p<.05). In terms of the materials to be used in grammar lessons, a significant difference 
was seen between the teachers who are over 38 and the teachers aged between 22-29 
(p<.05). Therefore it can be referred that junior teachers attitudes on using materials in 
grammar lessons is significantly different from the teachers who are over 38. 
Considering error correction in grammar lessons, significant differences were observed 
between the teachers who are over 38 and the teachers aged between 22-29 and teachers 
between 30-37 (p<.05). Finally, by the help of the above results it will possible to say 
that especially language teachers over 38 may have significantly different attitudes 
towards grammar teaching than their younger colleagues. 

Attitudes towards teaching grammar according to work experience 

Another independent variable that might affect teachers’ attitudes towards teaching 
grammar was defined as work experience. The effect of experience was examined by 
using Kruskal Wallis Test since there were more than two sub-categories. The results of 
the analysis were presented in Table 8. 

Table 8 


Effect of Work Experience on Teachers’ Attitudes Towards Grammar Teaching 


Factors 

Years 

N 

Rank Mean 

X 2 

P 

Significant 


1. 0-7 

29 

29.37 



1-2 

GM 

2. 8-15 

64 

59.03 

10.953 

0.001 

1-3 


3. 16 + 

35 

38.47 



2-3 


1. 0-7 

29 

29.37 




MGT 

2. 8-15 

64 

59.03 

9.522 

0.023 

1-3 


3. 16+ 

35 

38.47 





1. 0-7 

29 

29.37 



1-2 

GEC 

2. 8-15 

64 

59.03 

8.210 

0.041 

1-3 


3. 16 + 

35 

38.47 





Abbreviations: GM: Grammar Methodology, MGT: Materials in Grammar Teaching, 
GEC: Grammar Error Correction 


The findings reveal that experience creates a significant difference in the attitudes of 
teachers’ towards teaching grammar. To identify the difference among sub-groups Dunn 
Test, a non-parametric multiple comparison test (post hoc), was made to reveal in which 
groups a significant difference in attitudes occurred (Dogan & Dogan, 2014; §im§ek, 
2007). When each factor is examined individually, it can be seen that in terms of the 
methodology of teaching grammar (GM) teachers’ attitudes differ within all experience 
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groups (p<.05). In terms of the materials to be used in grammar lessons, a significant 
difference was seen between the teachers who have a work experience over 16 years and 
the teachers who have a work experience less than 7 years (p<.05). Therefore it can be 
referred that junior teachers attitudes on using materials in grammar lessons is 
significantly different from the teachers who are highly experienced. Considering error 
correction in grammar lessons, significant differences were observed between the 
teachers who have a work experience over 16 years, the teachers experienced between 
8-15 years and teachers who have a work experience less than 7 years (p<.05). Finally, 
by the help of the above results it can be concluded that experienced language teachers 
(experience over 16 years) have significantly different attitudes towards grammar 
teaching than their younger colleagues. 

Attitudes towards teaching grammar according to graduate faculties 

A teacher’s college education could have a great impact on his/her teaching skills, 
beliefs and attitudes. Considering this fact, the type of faculty that the participants’ of 
this study graduated from was considered as another independent variable to check. 


Therefore, a Kruskal Wallis Test was applied to see if the type of faculty causes a 
difference in teachers’ attitudes. The results driven from the analysis were summarized 
in Table 9. 

Table 9 

Effect of Graduate Faculty on Teachers’ Attitudes Towards Grammar Teaching 

Factors 

Graduate 

N 

Rank Mean 

X 2 

p Significant 


1. ELT 

62 

42.23 



GM 

2. Eng. Lit. 

41 

36.15 

3.605 

0.136 


3. Translation 

25 

27.92 




1. ELT 

62 

47.32 



MGT 

2. Eng. Lit. 

41 

34.28 

4.002 

0.651 


3. Translation 

25 

29.67 




1. ELT 

62 

50.43 



GEC 

2. Eng. Lit. 

41 

40.58 

3.633 

0. 254 


3. Translation 

25 

32.28 




Abbreviations: GM: Grammar Methodology, MGT: Materials in Grammar Teaching, 
GEC: Grammar Error Correction, ELT: English Language Teaching, Eng. Lit.: 
Department of English Literature, Translation: Department of Translation Studies 


The results in Table 9 reveal that graduate faculty of teachers does not create a 
significant difference in their attitudes towards grammar teaching in any of the factors of 
TEGAS (p<.05). This is an important finding since the faculty of teachers and the 
variety of education they took were supposed to have some impacts that might cause a 
difference; however, the results show us that there is no statistically significant 
difference among their attitudes towards teaching grammar and the reason lying behind 
this result could be the content of language education in the language school they work, 
implementing a common syllabus or doing common exams and the obligation to teach 
the same things in similar ways etc. 
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Attitudes towards teaching grammar according to education levels 

Another crucial variable that could affect teachers’ attitudes was considered as the 
degrees obtained by the teachers. A teacher who holds a PhD might have had at least 10 
years more education than a teacher who holds a BA, thus to see if the participants’ 
degrees create a difference in their attitudes towards grammar teaching a Kruskal Wallis 
Test was applied. The results of the test were given in Table 10. 

Table 10 


Effect of Degrees on Teachers’ Attitudes Towards Grammar Teaching 


Factors 

Degree 

N 

Rank Mean 

X 2 

P 

Significant 


1. BA 

73 

42.23 




GM 

2. MA 

44 

56.15 

8.362 

0.014 

1-2 


3. PhD 

11 

57.92 



1-3 


1. BA 

73 

47.32 




MGT 

2. MA 

44 

34.28 

4.609 

0.650 



3. PhD 

11 

29.67 





1. BA 

73 

40.43 




GEC 

2. MA 

44 

50.58 

7.243 

0. 042 

1-2 


3. PhD 

11 

42.28 



1-3 


Abbreviations: GM: Grammar Methodology, MGT: Materials in Grammar Teaching, 
GEC: Grammar Error Correction 


The results of the test reveal that teachers’ degrees create a significant difference in their 
attitudes in terms of methodology and error correction techniques in grammar classes 
(p<.05). Considering the materials to be used in grammar courses, there was no 
significant difference in teachers’ attitudes when their degrees taken into account. The 
reason in why factors (GM and GEC) related to the methodology and error correction 
significant differences were seen but not in the factor (MGT) related to the materials, 
could stem from the language programs the participants are working in. In some 
language schools, a strict syllabus is followed and all the staff in the faculty have to 
obey the rules administered so as to keep up with the syllabus. Therefore, they cannot 
have a lot to say with the materials they can use in grammar classes and this fact can be 
the reason why no significant difference was seen in that factor. On the other hand, when 
we consider the other factors including the methodology and error correction in 
grammar courses, teachers are free to use their own techniques in teaching grammar as 
long as they are effective and not rejected by the learners. For that reason, when their 
academic degrees are taken into account, a significant difference in those two factors 
occurred because of their personal differences in choosing the appropriate ways to teach 
grammar and correct their students’ errors. 

DISCUSSION AND CONCLUSIONS 

This study was carried out in 2015 and it was aimed to design a scale to examine 
language teachers’ attitudes towards teaching grammar and to analyze those attitudes 
with regard to a number of independent variables like gender, age, graduate faculty and 
degrees obtained by the participants. Out of 251 volunteers from the language schools of 
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Eski^ehir Anadolu University, Eski^ehir Osmangazi University and Kiitahya 
Dumlupinar University, 247 language instructors whose ages ranged from 22-51 were 
included in the study. Most of these participants held BA degrees, and as for the 
educational backgrounds, they were mostly ELT graduates. Non-parametric statistical 
tests such as Mann Whitney U and Kruskal Wallis were used and the findings revealed 
that the scale which has 3 factors including grammar methodology, materials and error 
correction techniques was reliable in determining the attitudes of language teachers. 

Findings driven from the statistical analysis showed that gender does not play an 
important role on the attitudes of teachers towards grammar teaching and therefore does 
not create a significant difference in their beliefs. However, age creates a significant 
difference in the attitudes of teachers’ towards teaching grammar and it is inferred that 
especially language teachers over the age of 38 may have significantly different attitudes 
towards grammar teaching when compared to their younger colleagues. Another 
important finding from the study revealed that teachers’ work experience may also play 
an important role on their attitudes towards teaching grammar. Experienced teachers 
were found to act significantly different from less experienced teachers and this might 
affect their decisions in grammar classes in terms of error correction, materials of 
teaching and the way they teach grammar. It was also found that graduate faculty of 
teachers does not create a significant difference in their attitudes towards grammar 
teaching. Another independent variable that could affect teachers’ attitudes was 
considered as the degrees obtained by the teachers and it was found that teachers’ 
degrees create a significant difference in their attitudes in terms of methodology and 
error correction techniques in grammar classes whereas in terms of the materials to be 
used in grammar courses, there was no significant difference in their attitudes. For the 
reasons of this difference, the language programs in which the participants work could 
have been effective factors since predetermined syllabi are followed and all the staff in 
the faculty have to obey the rules administered so as to keep up with the curriculum. 

In addition to those statistical findings it was also found that most of the participants 
(89%) believe that grammar should not be taught implicitly and within the rules. 
Participants believed that explicit grammar teaching will be much better and grammar 
should be taught in a context if it is possible. By this way it was inferred that learners 
benefit more from the grammar courses and use the newly learnt grammar forms more 
often. Furthermore it was found that most of the language teachers prefer to use the 
target language in their grammar courses, however, their learners want the instructors 
use their native tongues in grammar courses to make the rules easier to understand. 
Teachers however want their learners hear and grasp as more language as they can while 
teaching grammar since they believe that grammar forms are best learned if they are 
used often, error free and in a meaningful context. 

In terms of error correction, participants stated different opinions in terms of the 
frequency and the timing of error correction. Participants generally (71%) tend not to 
correct the errors of the learners immediately and they mostly stated that error correction 
is not really necessary to be made by the teachers if enough time is given to the learners 
to make self or peer correction. The main aim of the teachers appeared to let the learners 
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use as much language as they could in grammar lessons regardless of the mistakes they 
do, because in time the more the rules are acquired the more corrections will be made 
not only by the learners themselves but also by their peers. 

Similar to the study carried out by Uysal & Yavuz (2015) it was clear that participants’ 
age and work experience influence their attitudes in grammar teaching. Younger 
teachers tend to focus more on communicative language tools to teach grammar whereas 
more experienced teachers still keep on using the grammar course books since they 
believe that they are not only rich in terms of grammar practice but also provide the 
learners with a guide book that they may use whenever they need implicit grammar 
rules. Nut much evidence was present in terms of participants graduate faculties in 
different studies but in terms of the academic degrees the participants have no 
significant difference was found in their attitudes towards grammar teaching. 

Besides these conclusions, some suggestions that might help other researches should 
also be made for the future studies on teachers’ attitudes towards grammar teaching. 
First of all the participants of this study were working in state schools and their attitudes 
could have been much more different from their colleagues working in private 
universities, so a study including the views of both parties could be made to see if their 
views on this matter cause a remarkable difference. In addition, a study including more 
participants and more state universities (or high schools maybe) could give a more vivid 
view to analyze the teachers’ attitudes because it could have been a limitation of this 
study that only university teachers were included. The last but not the least, a qualitative 
research to collect teachers’ attitudes towards grammar teaching can also be made to 
gain more data and detailed expressions of the participants to better answer the 
questions including their justifications regarding the attitudes towards grammar 
teaching. 

To conclude, in this study a sample procedure on how to develop a scale for social 
studies and how its psychometric properties were determined was explained in details 
and it can help other researchers carry out similar studies for different research topics. 
Furthermore, with this new scale TEGAS on determining the attitudes of language 
teachers’ attitudes towards teaching grammar, researchers could have a chance to make 
similar studies in their own contexts, collect data and make comparisons using the 
findings of this study with their own results. 
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Turkish Abstract 

Ogretmenlerin ingilizce Dilbilgisi Ogretimine Yonelik Tutumlari: Bir Ol^ek Geli§tirme 
{^alismasi 

Bu 5 ali§ma, ingilizce ogretimi siirecinde ogretmenlerin dilbilgisi roliine yonelik tutumlanm 
belirleyen bir ol?ek tasarlamak ve bu o^egin giivenilirligi ve ge 9 erliligi gibi psikometrik 
ozelliklerini belirlemek amaciyla yapilmi§tir. Olqek iki a§amali olarak geli§tirilmi§; ilk olarak 
o^egin faktor yapisim ke§fetmek, daha sonra ogelerin ara§tirilmasindan elde edilen yapiyi teyit 
etmek ama 9 lanrm§tir. Araijtirmaya yonelik ve dogrulayici faktor analizlerinin sonu 9 lari, bu 
9 ali§mada geli§tirilen olqegin 119 faktorii i 9 eren olduk 9 a ge 9 erli ve giivenilir bir veri toplama araci 
oldugunu ortaya koymu§tur. 

Anahtar Kelimeler: dilbilgisi, ogretmen tutumu, ol 9 ek geli§tirme, ara§tirmaya yonelik faktor 
analizi, dogrulayici faktor analizi 


French Abstract 

Les attitudes de Professeurs Envers Enseignement de Grammaire Anglaise: Une Etude de 
Developpement D'echelle 

Cette etude a eu pour but de concevoir une echelle qui identifie les attitudes des professeurs vers 
le role de grammaire dans le processus d'enseigner l'anglais, au pilote cela et decouvrir les 
qualites psychometriques comme la fiabilite et la validite de l'echelle con 9 ue. L'echelle a ete 
developpee en deux phases; il a ete d'abord vise pour explorer la structure de facteur de l'echelle, 
ensuite confirmer la structure gagnee de l'exploration des articles. Les resultats d'analyses de 
facteur exploratoires et confumatives ont revele que l'echelle developpee dans cette etude etait un 
outil de collecte de donnees considerablement valable et liable incluant trois facteurs. 

Mots Cles: la grammaire, l'attitude de professeur, pese le developpement, l'analyse de facteur 
exploratoire, l'analyse de facteur confirmative 


Arabic Abstract 

(jAjAaII 4xuljJ jAjjjlajyi 4x111 JC-1 alxj (jxalxall LJl2l^a 

jjL ‘ ,V ''' 4x111 4 jl-ac. ^ ^cljUll Jj4 alxj ^jxlxxll , r - 1 ' ■. <- ■ - 4 - 4^1 jjl aijb 4 .'J, 

. 4 ’ i .1 jo „ll jj jl-, -o i ^Lixll 4 j 4 j2jjjx Jiw 4 ; j~<- ■ '' ." 1 4. .o’ i V- 

," .Will " i L I j j. .o ’", ~i . V' —; 1 a. . _Kja ~ • C '. '" 1 pj L ya _Kj» , o l , V JjVl 

^^2 Laj CjUIlJI ^ p 1 Igj aHjjjjh sbl 4 ppil J^ll oilA ^ J ^ 5^11 ^ 1 jiLall jji ^jxl jxll j 4 ,ql Ja£lujVl 

4jplj ■ ^ ~ 
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German Abstract 

Die Einstellung der Lehrer zum Unterrichten der Englischen Grammatik: Eine 
Skalenentwicklungsstudie 

Diese Studie zielte darauf ab, eine Skala zu entwerfen, die die Einstellung der Lehrer zur Rolle 
der Grammatik irn Prozess des Unterrichts von Englisch identifiziert, um sie zu piloten und die 
psychometrischen Qualitaten wie Zuverlassigkeit und Giiltigkeit der Skala zu entdecken. Die 
Skala wurde in zwei Phasen entwickelt; Es war zunachst darauf ausgerichtet, die Faktorstruktur 
der Skala zu erforschen, um dann die Struktur zu bestatigen, die aus der Erforschung der 
Gegenstande gewonnen wurde. Die Ergebnisse der explorativen und bestatigenden 
Faktorenanalysen zeigten, dass die in dieser Studie entwickelte Skala ein betrachtlich giiltiges 
und zuverlassiges Datenerfassungswerkzeug mit drei Faktoren war. 

Schliisselworter: grammatik, lehrerhaltung, skalenentwicklung, explorationsfaktoranalyse, 
bestatigungsfaktoranalyse 


Malaysian Abstract 

Sikap Guru Terhadap Pengajaran Bahasa Inggeris: Kajian Pembangunan Skala 

Kajian ini bertujuan untuk mereka bentuk skala yang mengenal pasti sikap guru terhadap peranan 
tatabahasa dalam proses pengajaran Bahasa Inggeris, untuk memperjuangkannya, dan untuk 
mengetahui kualiti psikometrik seperti kebolehpercayaan dan kesahan skala yang direka. Skala ini 
dibangunkan dalam dua fasa; ia mula-mula bertujuan untuk meneroka struktur faktor skala, 
kemudian untuk mengesahkan struktur yang diperolehi dari penerokaan item. Hasil analisa faktor 
eksplorasi dan pengesahan menunjukkan bahawa skala yang dibangunkan dalam kajian ini adalah 
alat pengumpulan data yang agak sah dan boleh dipercayai termasuk tiga faktor. 

Kata Kunci: tatabahasa, sikap guru, pembangunan skala, analisis faktor penerokaan, analisis 
faktor pengesahan 


Russian Abstract 

OTHomeHue y i ime.icii k llpcncuanamim AHrjiHHCKoii TpaMMaTUKu: lIcc.ietOBaHiie 
Pa3BHTHH MacmTahoB 

3to HccnettOBaHite npettHa3Hauajiocb ana pa3pa6oTKtt micajiBi, KOTopaa HqeHTiicftiimipyeT 
OTHOinemie yuHTeneii k point rpaMMaTHKii b npoqecce o6yueHHa aHrnuHCKOMy »3BiKy, 
muioTHpoBaTB ee u bbwchhtb ncHXOMeTpHuecKHe KanecTBa, TaKHe KaK HaqeatHOCTB h 
o6ocHOBaHHOCTB pa3pa6oTaHHoh mKajibi. MacmTa6 6biji pa3pa6oTaH b qBa 3Tana; CHauana 6bijio 
npeqjiTOKeHO HccJieqoBaTB (JtaKTopHyto CTpyKTypy niKanBi, 3aTeM noqTBepqHTB CTpyKTypy, 
noJiyueHHyto npii HccjieqoBaHHH npeqMeTOB. Pe3yjiBTaTBi nottcKOBoro h noqTBepacqaiomero 
(JtaKTopHoro aHanH3a noKa3ann, hto MacmTa6, pa3pa6oTaHHBiii b 3tom uccnettOBaHnn, 6biji 
3HauHTejiBHO HaqexcHBiM HHCTpyMeHTOM c6opa qaHHBix, BtcjitouatomuM Tpq (jtaKTopa. 

KjnoueBBie CnoBa: rpaMMaTHKa, OTHomeene yuHTena, pa3BHTne mKajibi, aHann3 
HCCJiettOBaTejiBCKHX (JtaKTopoB, aHann3 nottTBepamatontHX (JtaKTopoB 
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